1) English

Overview of English Progression-
Year 6

Reading
Word Reading

As in Year 5, children will continue to use phonic strategies to work out
unfamiliar words, and this will be an automatic process for most children.
Most children will be able to read fluently and confidently, either silently or
aloud. In Year 6, children will further extend their knowledge of word
structure (including root words, prefixes and suffixes) and use this knowledge
to help them work out new words. Children may still need help with the
meanings and punctuation of unknown words, but they will by now have the
experience to work out many new words without help.

Comprehension

During Year 6, children will continue to meet a wide range of different types

of text, including fiction, non-fiction, poetry, plays, biographies and
autobiographies, as well as classic fiction from the past and books from

other cultures.

In Year 6, most children will have a good grasp of the comprehension skills and
strategies taught in previous years, but they will still sometimes need help to
apply these to the increasingly complex texts which they will meet during the
year. They will normally be able to give clear reasons for their views when
identifying and comparing themes, summarising ideas or making inferences and
predictions. During this year they will meet and learn an increasing range of
technical literary terms, including metaphor and simile. Children will build on

the work done in Year 5 on the ways in which authors’ choices enhance

meaning,

and on the structure and presentation of texts. They will also become more fluent
and skilful in discussion, using formal presentation and debating techniques when
appropriate.

Writing

Transcription

In Year 6, children will build on the work done in Year 5, continuing to learn
and practise an increasing range of spelling rules and guidelines. They will
become more independent in using dictionaries to check spellings and
meanings, and in using alphabetical order to

locate words with reference to their first three or four letters. Children will begin
to use and develop confidence in using a thesaurus to find alternative words. In
handwriting, children should by now have a fluent, legible and confident writing
style.



Composition

By Year 6, children will usually be able to plan, draft and edit their writing
appropriately and independently, considering the purpose and audience and
researching information when necessary. They will increasingly build on their
own reading when planning and drafting a piece of writing, for example, by
thinking about how authors present and structure a text,

or how they create characters and write dialogue. When revising and editing
their work, children will draw on their grammatical knowledge and check
accuracy of subject and verb agreement. They will also check that their writing
uses the right sort of language for its audience and purpose.

Children will continue to practise using different ways to build cohesive links
between sentences and paragraphs. Children will become increasingly
independent in using grammar choices to enhance meaning, including where
appropriate the subjunctive, the passive
voice, expanded noun phrases, and modal verbs and adverbs. They will use a
wide range of punctuation confidently, including colons and semicolons, as well
as dashes, commas or brackets to show parentheses.

Core Grammatical Concepts in Year 6

The two main grammatical concepts introduced in Year 6 are explained below.

The passive voice

Verbs in the passive voice are often used to show something being done to
something else. In a sentence in the active voice, the subject of the sentence
generally comes first — I love tofu. I is the subject of this sentence; tofu is the
object. To put that sentence into

the passive, you need to reverse the order of the subject and the object and
put tofu first. The resulting sentence in the passive voice is Tofu is loved by me.

This

particular example sounds quite unnatural, and when using the passive

voice generally, it's often worth asking if the meaning would be better
expressed by converting the sentence into the active voice. However, the
passive can be useful in achieving particular effects. For example:

Compare The meeting was attended by forty people with Forty people
attended the meeting. In the first sentence (in the passive voice) the
tone is more formal, and the meeting is mentioned first, which gives it
more importance. In the second (active voice) sentence, the people come
first and therefore the emphasis is on them rather than on the meeting.

Compare The window was broken with I broke the window. In this



example, the passive voice allows the writer to mention the incident
without saying who broke the window. When the sentence is in the active
voice, it's essential to state who broke it (even if you only hedge your
bets and say somebody). So writers sometimes use the passive when
they want to talk about something happening, without stating who or
what might have been responsible for it.

The subjunctive

The subjunctive is most often used in formal contexts, and it is useful when
you want to write about things that are not or may not be true, or when you
are writing about wishes and aspirations. In the subjunctive we use were and
not was in the past tense - for instance:

o IfI were in charge, we would all spend February in the Bahamas.
(But I'm not in charge, so it’'s were, not was.)

e Ifonly my jumper were warmer, I wouldn’t need to put the heating on.
(But it’s too thin, so I use were, not was.)

e I wish Immanuel were more polite. (Again, he’s not polite, so it’s

were, not was.) In the present tense, the subjunctive uses be instead of am,

are or is:

e James prefers that his children be silent at the table. (However, in the real
world, this is not always the case, so it's be, not are.)

e Politeness requires that you be appreciative when given a present.
(But you might choose not to be, so it's be, not are.)

e She demanded that I be respectful to her son. (But she can’t really control
whether
I'm respectful or not, so it's be, not am.)

o I would like to ask that the table be cleared before I sit down. (I can

make that request, but it won't necessarily be carried out, so it's be,
not js.)

2) Science

Overview of Science Progression-
Year 6



Working scientifically

Building on the concepts, ideas and methods in Year 5, children will have
opportunities to become still more independent in devising fair and comparative
tests and experiments, controlling variables and thinking about how to make sure
their results are reliable. They will use a range of scientific and everyday
equipment to take accurate measurements, and learn how to record and explain
their data clearly using a range of formats (introduced in Year 5).

They will learn how to use and create their own classification keys when grouping
plants and animals. Children will be learning to think critically and evaluate the
evidence they get from their own tests and experiments, and from research using
secondary sources. They will explain their results and findings in terms of causal
relationships (i.e. focusing on likely reasons for the phenomena they observe, and
the links between cause and effect). They will also begin to be more confident in
identifying the specific scientific evidence that is used to support a particular idea
or argument. They will be able to make links between different areas of their
learning, and get to grips with more abstract concepts.

Living things and their habitats

Extending the work in Year 4 on classification, children learn about classifying living
things into five ‘kingdoms’ and animals into vertebrates (reptiles, fish, amphibians,
birds and mammals) and invertebrates, using direct observation and explaining
their choices. They use classification keys to help with (and to demonstrate) the
decision-making process involved.

Animals, including humans

Building on their work in Years 3 and 4 on human digestion, circulation, muscles
and skeleton,

children will learn about the human circulatory system (identifying the functions of
the heart, blood vessels and blood) and look at how diet, exercise, drugs and
lifestyle impact on health. They will compare and contrast the needs of different
animals (including humans), and find out about how nutrients and water are
transported within our (and animals’) bodies. They work scientifically to make
drawings and models to show ideas about the circulatory system, and compare
these with images from secondary sources. They may also conduct experiments
and tests to show the effect of different activities on pulse and breathing rate,
suggesting reasons for their findings. They will have an opportunity to learn about
scientists whose work has contributed to our understanding of the circulatory
system, including Harvey and Galen.

Evolution and inheritance

Children will be introduced to the idea that characteristics are passed from parent
to child, in plants and animals, including humans. They build on their fossil work
from Year 3, and look at how plants and animals on Earth adapt to their
environment, gradually change over time, and how living things evolve. They learn
that offspring are not identical to their parents, and that this variation can give rise
to characteristics that help or hinder animals’ chances of survival, leading over long
periods of time to evolutionary change. Children may also start to learn about
Charles Darwin’s work and its contribution to our understanding of evolution.



Light

Extending their work in Year 3, children do practical experiments and make
observations of the way light travels, looking at different effects of light in
phenomena such as rainbows, rays of light split by prisms, objects appearing bent
in water, etc. They look at how light appears to travel in straight lines, and
understand that we can see objects because they reflect light into our eyes. They
know that shadows are the same shape as the object that cast them and
experiment with shadows by placing objects at different distances from a light
source.

Electricity

To develop their work from Year 4, children construct simple electrical series
circuits using a range of components (switches, buzzers, motors etc). They can
name the parts of a circuit and draw diagrams using recognised symbols. They
experiment by adding cells to a circuit, or using cells with a higher voltage, to
make a lamp shine brighter, or a buzzer buzz louder.

Key Science Concepts in Year 6

Year 6 gives children further opportunities to consolidate their understanding of the
scientific concepts and methods introduced in Key Stage 2, making links between the
areas of their learning to take a ‘bigger picture’ view of interrelationships, systems and
processes. By Year 6, children will be able to draw on their existing knowledge to
process more abstract ideas, and begin to appreciate the wider implications of scientific
concepts outside their immediate experience. During this year they will also refine the
way they report their findings from experiments and tests they have undertaken - in
both oral and written reports they will need to understand how to create clear
explanations involving causal relationships. They will also build on the work done on
fact and opinion in Year 5 in order to identify the specific scientific evidence that has
been used to support a particular theory or idea, explaining it in their own words or
using simple models.

Explanations involving causal relationships

In Year 6, children will be building on their previous work on data analysis. When
explaining the results of an experiment or reporting their research into a topic, they
will need to begin to draw out the causal relationships. It's not always enough to show
that a particular phenomenon has occurred - children will also need to show an
understanding of why this has happened, what caused it and what it means. There are
plenty of opportunities for this kind of approach in the programme of study for Year 6.
For example, in ‘*Forces’, children will look at how motion can be transferred using
mechanical devices like pulleys and levers. They could draw diagrams or make models
that show how a lever allows a small movement (pressing down on the *handle’ end of
the lever) to be transferred into a much more powerful movement at the other end of
the lever. In ‘Evolution and inheritance’, children’s explanations will need to include the
causal relationship between the small-scale adaptations that happen on an individual
level as offspring differ from their parents, and the evolutionary change that can
eventually result from this.



How scientific evidence can support or refute an idea

When children are familiar with the idea that scientific ideas develop over time, and
with the differences between fact and opinion in a scientific context, they will be able to
understand more clearly how scientific evidence can be used to support or refute a
particular idea. This is an important concept for all of us to understand, whether we go
on to develop a scientific career or not. Children can begin to learn to make, and
justify, their own judgements about whether a piece of evidence put forward in support
of an argument is valid or not. This skill will help them in later life too, when they want
to work out whether a particular argument or theory they hear about in the media is
scientifically plausible or not.

Vocabulary and concepts to introduce in Year 6

Living things and their habitats (as for previous years, plus): classification,
classification

keys, dichotomous/binary keys, five kingdoms (bacteria, protists, animals, plants,
fungi), genetic variation, invertebrates, vertebrates (reptiles, fish, amphibians, birds,
mammals)

Animals, including humans (as for previous years plus): adrenaline, aerobic
respiration, alveoli, aorta, arteries, atrium, blood, blood vessels, bronchi, bronchioles,
capillaries, carotid artery, circulatory system, clotting, deoxygenated, diaphragm, gills,
haemoglobin, heart, heart rate, intercostal muscles, lungs, oxygenated, plasma,
platelets, pulmonary artery, pulmonary vein, pulse, red blood cells, veins, ventricles,
white blood cells, wind pipe (trachea)

Evolution and inheritance: adaptation, chromosomes, competition, DNA,
environmental conditions, environmental variations, evolution, evolutionary change,
features, fossil records, genes, genetic variation, inheritance, natural selection,
palaeontologist, survival of the fittest, variation over time

Light (as for Year 3, plus): absorption, lenses, light source, optics, periscope, prism,
rainbow, reflection, refraction, spectrum, transmission

Electricity (as for Year 4, plus): circuits, circuit diagrams, components, series circuit,
voltage

3) Math

Overview of Maths Progression-
Year 6



Number and place value

Children work with numbers up to 10,000,000, using knowledge of place value
to work out the value of digits. They continue working with negative numbers in
different contexts, and work out intervals across zero.

Addition, subtraction, multiplication and division
Children continue to practise using efficient written and mental methods for all
four operations, working with larger numbers and increasingly complex
calculations, and confidently using number facts from the multiplication and
division tables. They learn about the correct order of operations, understanding
that (for example) to work out (7 + 8) + 3 they need to tackle the operation in
brackets first.

Fractions (including decimals and percentages)
Children begin to add and subtract fractions with different denominators. They
multiply pairs of simple proper fractions together, and divide proper fractions by
whole numbers.

Children begin to multiply and divide numbers with two decimal places by one-
digit and two- digit whole numbers. They are introduced to this in practical
contexts such as measures and money (for example, multiplying 1.80 metres by
2, or dividing £1.80 by 3).

Children extend their work on percentage and decimal equivalents of fractions,
begun in Year 5. They work out simple percentages of whole numbers, and
encounter equivalences between fractions, decimals and percentages in
different contexts.

Ratio and proportion

In Year 6, children are introduced to the concepts of ratio and proportion and use
these to compare quantities and sizes; for example, understanding that mixing
sugar and flour in a ratio of 1:2 means using 1 part of sugar for every 2 parts of
flour, and that the proportion of sugar in the mixture is 1 out of 3 parts, which is

Ys.
Algebra

Children begin to form an understanding of algebra by encountering the use of
symbols and letters to represent unknown elements, for example using letters to
represent missing numbers in missing number problems. They also describe and
generate number sequences and patterns. They begin to use simple formulae
expressed in words, such as ‘the perimeter of a rectangle is two times the length
plus two times the width.

Measurement

Children extend their Year 5 work on calculating area and estimating volume and
capacity

to calculate the area of parallelograms and triangles, and work out the volume of
cubes and cuboids using standard units. They convert measurements from miles
to kilometres.

Geometry: properties of shapes
This year, children make nets to build simple 3D shapes, and work out unknown



angles in triangles, quadrilaterals and regular polygons. They draw and name
the different parts of a circle (radius, diameter and circumference).

Geometry: position and direction

Extending their work with coordinate grids, children learn to describe positions
on all four quadrants of the grid, including using negative numbers. They
translate simple shapes on the coordinate plan, reflecting them in the axes.

Statistics

Children continue working with line graphs and also learn how to use pie charts,
linking this with their work on angles, percentages and fractions. Children learn
how to work out the mean of a set of data and understand when it might be
appropriate to calculate the mean, and why.

Key maths concepts in Year 6

Ratio and proportion: solving problems involving

unequal sharing

Children will already know that if they want to work out how to share, for
example, 20 sweets equally between two people, they can use straightforward
division: they can calculate 20 + 2 = 10. However, what if they need to find out
how to share 20 sweets between two people in a ratio of 1:3; in other words,
where Person A receives three sweets for every one sweet received by Person
B?

Children will need to understand that the ratio 1:3 implies that there are 4
‘shares’ to be parcelled out between the two people (1 + 3 = 4). If 20 sweets =
4 shares, then each share is worth 5 sweets (20 + 4 = 5), so Person A gets one
share, consisting of 5 sweets in total, and lucky Person B gets three shares,
consisting of 15 (3 x 5 = 15) sweets in total.

When working with ratios and proportions, children will need to understand
the distinction between ratio and proportion. A ratio compares part of the whole
with another part of the whole; for instance, shortbread might be made using
flour, butter and sugar in a ratio of 4:3:2, with four parts of flour and three parts
of sugar for every two parts of butter. However a proportion is used to describe
a part of the whole in relation to the whole itself; so in this fictional shortbread,
the proportion of butter is 3 out of 9 parts, or one third.

Working out the size of the sectors in pie charts
Children will need to understand that in order to create a pie chart, they first
need to work out the fraction of the total that each sector represents. They can
then convert this fraction to an angle, and draw sectors with the correctly sized
angles.

So, for example, imagine the following data set needs to be represented by a pie
chart:

e Number of children travelling to school by car: 15



e Number of children travelling to school by bike: 10
e Number of children walking to school: 5

Children would need first to work out the total number of children in the group
(30). They can then work out the fraction of the total which makes up each
category - so ‘car’ accounts for 15 out of the 30 children, or Y2 of the total; ‘bike
accounts for 10 out of 30, or Y/3; and

‘walk’ accounts for 5 out of 30, or /s of the total.

4

Children will know that there are 360° in a full turn, and this means they can
work out the angle needed for each segment by multiplying the fraction by
360°. (In this example, since the humerator of each fraction is 1, you can just
divide 360 by the denominator of each fraction.) This gives the following angles
for each segment of the pie:

e car 180°
e bike 120°
e walk 60°

Children can then use these angles to draw the sectors on the pie chart.

4) Arabic
:u._,jzz\ Ehlealls Ligs il e Gulaall 4yl 221 8 dab )l uleall slaie) &5 0 ggdall
B Geills ) (oa Dulaall 035 ¢ Zypall Liel 8 iy dlani] aii Lo (b 4l
il i) (3ykay zrgial) apaiy Cilaleall i L Aia] Guolaall Basal) daidl jpleal) Casly
gyl £l ol UK ae e zgial) of LS L Aauadlly Lgual) a1l dee ae Biaa
- Jaall Gl g (1 ol Aalil)
180 gilss Loy (oash Cia S Ganan apf eVl oaa 8 (ilai 4 panad @ ciball)
- sl Caall Y ISV Caal) (e ashpal aladl 3 de L
pets Ll (S salall aels LLES uball alad) Pla 2l 320 ok i ¢ e Ll
LS . peillali g aailly ialatl) Jalisg s )il Jalis (fie dpanlSY) A5 45 (3aia3 b
Caall o (e3eY s — pilly — B Ll 8 ) meiall ila) acaS llealls Aoile dlae) o

=

IN

lw



& il be |l mexil pall LKl acadl) g alaay) 2 WS Bl caall ) JsY)
- le GBalas LSy e gl Ll 5o )8 2l

>

8 ainsall iligdaillg 3¢ jilly lalslls dall Jeliil) (ulul o solal & 20Ul sy andal)
- duadll 4l sl

[6;]

sl 30 Shlgal) ile — e — Canlsll anlyy = ol M (33582 2 f 53l Slalinns
:\-}J\Jadﬁ‘;»\)_ﬂ\ Juadll 4l )—’.,)gf’jwbﬂ\ M‘M)’a)ﬁ@j}:‘eﬂ:’“_}gm‘ 6

(A el Bl 3ol ) (B Loarl aass il 3aisY) e

A jlan 5 Ay padl Aalll 2ol Lac o Lagie S 88 seailly Cadlail) el sl e gl sl (IS -1
3y aay alail) b AUl (5 gle (a8 AapalSYL 4y GBaili A o sall die AdUal) 4y 4 85 dlac

. d;\).qér_ és;.uu\_\hi e 635:’,9 : @M\ Jﬁ\.u\ -2

Ge G s Sl pa e ) ALYl s e s Al gl dial) 4 i) lliall s Aasil

 Ae sile Ol iy (g pe Jady g (s sl Ul 0 S5 Jis-3

O s Gl s ludll g 4 il ) Gaagy Jaad JS 32a) 55 e aliy g A pad) Axlll sliaal a5y 2aay
8 ASLiiall - Al yall lalaa Lggle oyl g 4 ol ) clilaall asy A (e aiaal) Gl
S gl Aalaie cilllad paa oY) udaall 4] AN Ayl Gl Gl e

3 paall ¥ dilie A bl g puelall Caiall (e 5 jrae dpale Gl 3o 8 &) i8N 4

B Clided s a5 e lagl) @la a e Y sl Lga jla )

5) Arabic Humanities

s g AN Galaall U8 (e (s kil gyl dalad) dgila ) julaall dlaie ) 5 ; ggdall -1
Caald a8 Y &g i) e ylaall julaall (e e At daa 385 | Luadll) 4y el oy )



s JLSinY bl 5 el 5 a )Y Cauall sl (a0 Bas g d8li) ai g ALalS Ll
oY) Zea il 5 4 sail) 3yl 5 L) jaadi sas S e 3l

cosld wly a il s G J ol e delu Ao oo 8 Glai dl Gaad : Glail) -2

3 yatusall cliplail) g il cilad 5 dall Jeliill (ulad o salall 8 dlUal) 0y andill-3
(Jeadll e sl

— Jeadl 315l sl Cale —/ 3ol il 3l 4

Al SV gl 5 il Al g 5885 sl ) Jmdl) Cliial 85 5 5 s — - 5

6) Islamic Studies

o il Y L) A ) ples o W@ oY) Guladll mete sldie) o5 pgdall L1
banad 2l S 8Y) meiall G Gugoall Gamy I A8LaYL Ll danlsY) 45
Claleall asiig ¢ uanll 4S) gall da yilall ddUal) dpasd ol o Jany 25 a8 )Y dpapalSY
acde gl Of LS | LMl dhiall AadsVU dee de Aas 4gasil yinl (3 yhay greiall apaiiy
Cdaal) Gl e i el Aalall el il (le Jabis QS

Aels 180 )l s e ol Cia UK Ganan ao )l eV sas 8 Gl Al Gaad qiladll 2
ol Caall ) J W) Caall (e sl Al aladl

Al Ja) s Clapdail) s Claad sl 5 duall Jeliill Gulal e salall 8 AUl ol anidll) 3
. Caadll

el 31 ) 5l puza o) e —/ Bakall il Sliane 4
Al UK a5l Jadll Bl o 5 ol ) ol Comial s 55 355 aioes — o 5

L) A sl Bale Adadidi (ya

6 sl g KU O a1 Aliay & V) 5 g ySI O AN ey sa Jada Lol & ApapalSY) e ]
Ade mais gAY Golaall b clS jidall aae (§oh Al S jidall sac 5
Aayluall (yreasiall

&) Chagy LS rall die el iy ApepalSY) Al )5 45 ) GBiag @A) 5 jaall e lall Llis 2




i Ol alaa (e Cillladll (pa HESKH ADIA (e paly s Axgbod) ] BpaplSY) A paiiee zali ) 13
ilall ) blii- 350 S ye Jie daa A S0 e (e el ALl gf LIl o daleall g
(Oiasall gl ) Jaliie LU A6y aiidy 5 cpadil )l elilally Ca pill ) Chaga (- 02l )
LU A8le a1y Ol ualaal) (e de sane A o e sall Silgals Ci il ) Cing

) e Ll 5 4y yagll Al Lol 5 geald) Lol dal) clawliall pasmy Jueii 3

Gilalaall g Cilead G 8l g Jads A8l 4
A laa Jsu ) oo glaall dleaS 4 Hlall Elaal) Cuus LpaplSY1 L 3l cOlaall ) ALl
36 laal Jandi dles g alu g 4ile

o @abuall Halhll Pl arasll P adll Jwii 5

dan) e ge abiall ) ol lelindi 5 ledde Jaall dad ¢ sand JS L) DA e il w2 6

el e oY1y Cudlad delaa

A gohal Aldladll GAS L 585 5e KAl by 7

7) Life Skills

asdll 1 Y gl

M) e il lgall and Ga s dsedl) A jaall cila i (a5 Lpapal€Y) Al 5 4y5 5 (e )
Aaiall 5 G siil) (pe i 8 Ul Lap 5 Ay 5 i) Aalial) 8 G 5 jlaal) dpedl) pealiall Juadl
Sl saill e elld g dnlball &l jlgall das A G Jlady auay 55 5 Flie e Ll

Adbiaal) DA Alal pay (osil an S8 ) zlgie auai ol Gl Caall ) J5Y) Caall e o
W\gumwch\c\.@_meumeu@\j\M\ °
473..4;.“:3\ ;umwﬂ—\\i\ oJ\J\ C\.g_m ?ﬁds.ae.\ngM\ aall °

il g SES Elgda:

‘ganqugﬂ\ijY\m\mY\W\moﬂ A\j&&é}jcwﬁ
zleiadl 13 BA e e s | dpeLainY) g daliall 5 dadill Gl 7 ) Yl i
el ailanly leill 5 Al an g BMAY) 5 saied) AUl 3

A B — Al gipenal) — B _pliall ) dpadldl) ol Al )

slddie ) A (e 45 ) gie Dluadd U 5 duadlll jishig el M) aagd dy g b dluda o
Flas iy Ay 3 pde g0 p Al A lgaia gy (ol daghaia ) W g saadnall juleall (10 da shaia
Llell puSal) &l jlga g Banatall CilelSA w9 4 peall Als ) (ailiad aa canlity |

clidladl) g ddadsy) ¢ Ll



Al 5 43 ae i ) el ) 5 lilladl) 5 AiiV) (e ddlida de sama aaill 5 Ol lgal) and 2ny
Y A aalii g LSO adedll Gl jia g

- okl bl a gl Al ve ; dgih gl Lol clulial clal
Ll Aol |

- aladl DA Lgma (ilats A1 2l 0333 )55 jaaal) Cilagdiall 5 il Sumll
- dardatll 5 dpgd il s )

- el ae Ayt A agads

- Sl g el Cuilal) 8 & Gaaal) LUl jadat g dalial adll GBS ¢ g e (30U,

a5 el L A LY il i Al g aladl
jadadl) g P.\MN"" | 48y )k L.

dus 3 Glily 3ac |8 Lalas b Al A S jaanll 3 da, Ll Jaa acal) S
1A 5 gaa = & Y e Jaa A8y ) o
3aaxia il g ?—‘-‘s-d....".. b dedy

A< Ladl g Jelall

zlel Galaal 3ass

allaill g dallll

dduall oyl @l o) 1Y) o

et SN Aasil Ja o
RS sl 53 Juad S Bl (85 sl da o) (8 il LY e () Lol o3 Ul e
3 saa il o Juand Lalaill lesen aa jiSH 5 Coia Juad] daladll

)

il sial) aadind 2081 AT 4 sie dasi Ay s 0 i Y Ll e dplai¥) Als pall 3 aSi)
csida ) i gl leiall el TasiaSiinl 4gl) cilia s (531 (5 sivsall a8 SIS

Dol dale e e e il alal Jlaall ZLudY ol ey w35 e ) 5eY) el sl e Laia e

iy il sl plaiadl a1 o s sk plaial ) dalay oS 13 oSil iaelas 44 0o 5
.M‘.. o






